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Warren Miller once said, “Once you 
take your first ride up a lift, life  

will be be changed forever.

I remember that cold, cloudy, winter day in 1969 
when my dad strapped a pair of blue skis to my 
snow boots and pushed me down a hill at a golf 

course in White Bear Lake, Minnesota. I had just 
turned four. As I was trying to maintain my balance 
sliding down the hill, I heard my dad say, “Now 
you’re skiing!” That was the life-changing event that 
sparked my passion for skiing. In fact, I made sure 
that my children’s first run down the slopes was when 
they were four, too, hoping to ignite their love for the 
sport. I’m glad to report that my two sons, Liam and 
Connell, have both been instructors with me at my 
home mountain, Snow Creek, located just north of 
Kansas City, Missouri.

During my senior year of high school, I went to school 
part-time my second semester. I had band at 8:00 AM. 
I left school after class and I drove the 20-25 minutes 
to Birch Park in Somerset, Wisconsin, where I skied 
until I had to leave to get back to school for my 2:00 
social studies class. After class, if I didn’t have to work, 
I’d drive back out to Birch Park and skied basically all 
day until closing at 10:00 PM. On weekends, I’d go 
skiing, too, unless I had to work.

I was so passionate about skiing that I taught my 
friends how to ski ... well ... actually just my bad skiing 
habits and ballet skiing! But I LOVED the sport so 
much I couldn’t get enough of it! I wanted to share my 
experience and joy with whomever I could.

Today, when I teach beginners, my goal is to make 
each lesson fun while helping them attain their goals. I 
consider the lesson a success if it ignites in them a new 
passion for skiing. Better yet, they ask me how they 
can get a season and rental pass! At Snow Creek, there 
are a few beginners who have become regulars and 

share my passion. I 
enjoy the on-going 
lessons with them 
and watching them 
improve. This is 
what keeps me 
going — the “never 
ever” who falls in 
love with skiing, or 
the new instructor 
who is learning 
how to teach or ski 
better and wants 
to come back year 
after year. This is 
why I teach. 

And who do I have to thank for helping me be a 
better instructor than just teaching my bad skiing 
habits? PSIA-AASI. Taking clinics, exams, studying 
and practicing has resulted in me becoming not only a 
better instructor, but a better skier and person as well. 

The year before I became an instructor I was skiing at 
Alta. At the bottom of a lift was a small white board 
with the message, “Happy 83rd birthday, Harold.” 
That’s when I decided I wanted to be like Harold — 
passionate about skiing at 83 years old. What better 
way to do that than becoming an instructor so that in 
my retirement I can teach skiing and continue to ski?

I believe that most of us teach because of our passion 
for the sport. Having that passion helps us provide 
an incredible experience for our guests. Sharing that 
passion results in their returning to the mountain. 

Why do you teach? 

What was the event that ignited that passion in you?

See you on the slopes!

Why We Teach
By Jae McKeown, President
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“They said, congratulations you got 
what it takes. They sent him back to 

the rat race without any brakes.”

– Bob Dylan

Every year, the National Cherry Festival balloons 
Traverse City’s population of 15,000 to nearly 
400,000. Countless thousands, including 

myself, now 45 years ago, have come to visit and 
stayed, creating a yearly rat race. Sadly, human rat 
races are an unavoidable component of civilization; 
however, races amongst real rats can provide insights 
into the learning process. 

While channel surfing this past summer, I ran across 
a study with rats racing little cars of all things. 
Lab results found that rats housed in enriched 
environments were able to perform reward-based tasks. 
These environments included amusement park features, 
which invited the rodent inhabitants to explore and 

play. Measurements of stress hormones were taken 
throughout the rat race process. The measurement of 
the DHEA hormone, one that buffers against stress, 
proved to be higher for those that lived in an enriched 
environment. Further neuroplasticity tests showed an 
increase in the ability of the brain to adapt, specifically 
when experiential learning took place.

The enriched carnival-like environment o Traverse 
City’s Cherry festival did not enhance the driving 
abilities of humanoid drivers. However, it did lead 
me to ponder the effects it may have on teaching/
learning in the snowsports world. Snowsports school 
components, such as ease of enrollment, meeting 
area environment, learning features and learning 
connections, all play an important role. All snowsports 
areas and directors operate within the parameters they 
are given, although the following considerations are 
always open for positive metamorphosis:

-   Personal contact for lesson enrollment vs.  
Computer enrollment

-   Meeting areas that include individual attention vs. 
Sterile/robotic meeting areas

-   Learning areas that have toys or features vs.  
Blank slates

-   Teachers that involve the customers vs.  
Instructors that set agendas

As a learner, I was intrigued by the baby steps the 
rodent driver’s instructors took. Let’s assume I’m 
Willard, the level 2 Telemark certification candidate. 
Fortunately, my enriched environment has included 
skiing with other rodent peers in the glades. Tele 
pivot slips are something new and I am challenged 
when it comes to staying in-corridor. My reward for 
successfully completing a Tele pivot slip is a silver pin, 
but along the way there are also small rewards for baby 
steps: pieces of cheese under my heels, on the tips of 
my skis, and on my belt buckle.

•   When the cheese on the belt buckle is facing down 
the hill with my ski tips, I can snatch it.

Ye Olde Rat Race
By Brad Miller; Director: Nub’s Nub Snowsports School

When We Work continued on page 14
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After each exam, clinic, lesson, etc., I often find 
myself reflecting, especially when the drive 
home takes a few hours. What went well? 

What didn’t? What would I change? How could I have 
made the candidates better? How could I improve their 
experience? How can I become better?

These are all standard questions that run through my 
head. When it comes to exams and how candidates 
perform, one topic typically comes up over and over: 
their teaching, and sometimes, unfortunately, lack 
thereof. 

After reflecting, here are my suggestions to help one 
exceed their respective certification goals:

•   Don’t just memorize, but instead understand and 
begin to apply the “technical” knowledge

-   Technical understanding (biomechanics, physics, 
CAP, Maslow, etc.) isn’t to prove to us that you 
read a manual; rather, this is an opportunity for 
you to understand why a movement may occur; 
why someone might feel a certain way; why the 
board performed the way it did – giving you 
multiple ways to convey a message, which will 
improve your teaching.

-   As examiners, we’re looking for you to have the 
following competencies for each respective level:

o   Level 1 – remember and understand  
(define and explain)

o   Level 2 – apply and analyze  
(communicate and differentiate)

o   Level 3 – evaluate and create  
(hypothesize and assemble)

•   240 frames per second in your pocket

-   I am personally a raving fan of video and seeing 
a movement in slow motion when performing 
movement analysis. I use an app called OnForm 
that allows me to record and assess their 
movement. I then share my findings, via the app, 
with my student while recording our conversation/
feedback. This hits both V and A in VAK, adds 
value to my lessons, and keeps me connected and 
engaged with my students.

-   Time restriction during an exam? I get it. That’s 
why you need to practice. I’m not suggesting you 
spend ten minutes trying to video one’s riding. 
Once you get used to it, taking a video and 
performing MA should take up very little time 
and will be worth the investment. As you train 
your eye to see smaller, more refined movements, 
relying on video won’t be needed as much, but 
your students will enjoy and learn from this 
feedback tool regardless.

•   Is real learning occurring?

-   You want to separate yourself from the pack? 
Create lessons that are unique and engaging vs. 
trying to recite a lesson script. Get creative. Use 
drills that relate to the main topic. Stop being so 
technical and trying to preach the manual. Get 
your students moving with applicable drills and 
tasks! All of this comes with practice and truly 
understanding “the why” behind the technical 
knowledge of the manuals. 

-   Vary the way you deliver information through 
VAK and learn different methods of explaining 

Can the Canned Lesson:  
When the Real Teachers Come Out to Play
By Jeremy Cabalka
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and delivering the same message. The more ways 
you can deliver the same lesson plan, the more 
you will help your students become successful. 
This all comes with research and practice. The 
Snowboard Teaching Handbook has a plethora of 
teaching segments that you can start making into 
your own. Take those progressions in this manual 
and tweak them into two or three different ways, 
then practice delivering them to your peers or 
students. 

-   Did you forget to assess your student before 
determining goals and presenting information? 
During your teaching portion of the exam, 
don’t forget to assess your students and their 
movements before you present. Yes, we give you 
a topic (“refine carve,” for example); however, 
far too often we see candidates present and share 
information before they truly see what’s going 
on. Don’t assume — evaluate and assess first! 
Remember, more than likely, you have 240fps in 
your pocket.

•  80/20 rule ... less said, more shred!

-   Odds are you talk too much; which means your 
students are not riding or drilling enough; which 
means you are not hitting the four learning 
preferences equally, and, ultimately, you’re not 
able to assess them appropriately or check for 
understanding. Ok, ok...technically speaking, it 
should be the 25/25/25/25 rule but hopefully 
you understand what I’m saying here...drill, task, 
ride 80 percent of the time, and talk 20 percent 
of the time. 

–   There was a great article that came out in our 32 
Degrees magazine that discussed rethinking the 
four learning preferences (Winter 2018, page 68, 
by Karin Kirk) ... so why is it we talk much of 
the time during an exam? Nerves, making sure 
you hit all points, hitting the technical jargon all 
goes through one’s head; however, the bottom 
line is this — make your fellow candidates 
better! We will ask technical questions later — I 
promise.

–   Offer short segments of information and then 
practice/drill in between those talking points. We 
are, after all, here to ride and practice what we 
are learning. This is hard to do when all we do is 
sit and listen. Or, are we looking at other things 
and not listening...hmmm???
o  Vary your teaching styles

–   Direct vs Indirect
o  Direct: Command and Task
o   Indirect: Reciprocal, Guided Discovery, 

Problem Solving
–   Get others involved because it’s more fun–

reciprocal teaching. Get them thinking and ask 
open-ended questions, such as, “How do you 
feel?” and “Why do you suppose you feel that 
way?” Engaging and fun lessons are key to a 
productive lesson. 

•  Help your fellow candidates pass! 

–   Adaptability in a lesson is essential and you must 
understand your fellow candidates and their 
needs regardless of whatever plans you might 
have had going into your teaching assignment. I 
promise, after years of doing this, I haven’t seen 
one person that doesn’t need help refining their 
skills, us examiners included.

–   If they are not performing a task to your liking, 
have them do the drill again in slow motion, with 
you there guiding them through it if you must. 
Get them feeling what you’re looking for without 
moving first and always relate back to that 
exercise or feeling — think motor learning cycle: 
static, simple, more complex, then freeride. Start 
helping your student build a motor pattern!!

-   Ultimately, your job is to make others around 
you better. As examiners, we may pick teaching 
assignments due to deficiencies we notice in one’s 
riding. So, when you get your assignment, there 
may be a reason behind it and now is the time for 
a real teacher to come out to play to ensure real 
learning is taking place.

Thank you for “listening to my thoughts,” and I truly 
hope this helps begin to bridge the gap between the 
old and the new standards. We are, on a national 
level, moving from witnessing the candidates present 
a scripted lesson toward a direction where actual 
teaching and real learning is occurring. If you are 
interested in exploring this topic more, please join 
me or one of our AASI-C staff members during our 
Canning the Canned Lesson Webinar, which you can 
find on the Events Calendar via Central’s website. 

Best of luck this season!

Jeremy Cabalka is a Snowboard Level III Instructor, 
Central Snowboard Education Staff Member, and 
Instructor and Staff Trainer at Tyrol Basin, in 
Wisconsin. 
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The mini-Rally at Boyne Highlands Resort, 
in December 2021, was a two-day shred-fest 
focused on the six snowboard fundamentals: 

how they inform the new National Standards, and 
how that in turn relates to our role as instructors. 

The snowboard fundamentals combine our 
longstanding Board Performances (Tilt, Twist, Pivot, 
and Pressure) with body movements to describe them. 

Snowboarding Fundamentals 

•   (F1) Control the relationship of the center of mass 
to the base of support to direct pressure along the 
length of the board.

•   (F2) Control the relationship of the center of mass 
to the base of support to direct pressure across the 
width of the board.

•   (F3) Regulate the magnitude of pressure created 
through the board/surface interaction.

•   (F4) Control the board’s tilt through a combination 
of inclination and angulation.

•   (F5) Control the board’s pivot through flexion/
extension and rotation of the body.

•   (F6) Control the board’s twist (torsional flex) 
through flexion/extension and rotation of the body.

These fundamentals create lenses through which 
to evaluate and provide feedback to riding, as well 
as tools for training. As rider’s incorporate the 
fundamentals towards ideal movements for an 
outcome, their performance of that outcome improves. 

For example, in carved turns, we can look at: 
F1 – How the rider is moving fore/aft to control 
pressure along the length of the board – too far fore 
and it becomes easier to pivot around the front foot 
and harder to lock in the carve. 
F2 – How the pressure is moved across the width of 
the board at edge change. Earlier edge engagement 
for a high performance carve requires quickly moving 
pressure from one edge to the other.

F3 – How the rider is managing vertical pressure to 
weight and unweigh the snowboard to control the 
magnitude of pressure through the control phase of 
the turn or to unweight the board to allow for a quick 
edge change
F4 – How the rider is using inclination/angulation to 
control tilt. Carved turns require higher amounts of 
tilt to lock the edge into the snow, but that must be 
managed by inclining the body relative to the snow 
AND by controlling balance by flexing ankle, knee, 
and hip joints.
F5 – Riders must control pivot with movements 
meant to reduce the amount of pivot. 
F6 – Twist can be used to accentuate or decrease the 
performance of a carved turn. With most carving we 
minimize twist and aim for quick and simultaneous 
movement from one edge to the other without a focus 
on twisting it. 

Once again, mother nature added a bonus to the mix 
with a snowstorm contributing fresh turns on Sunday. 

Join us this coming season for another mini-rally with 
your fingers crossed for another pow day!

Central’s Mini-Rider Rally Takes 
It Back to the Fundamentals
By Chris Rogers
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Almost all Adaptive programs have seen it at 
one point or another — a snowboarder trying 
to help out on an Adaptive lesson without 

much success. That’s where the story typically ends. 
However, today — that is where the story begins. 
If you look back to the 1970s there weren’t many 
Adaptive programs. They were making things up and 
making mistakes all over the place. And, these folks 
were persistent — taking students to places that hadn’t 
been traveled yet, with equipment that was made in a 
garage the night before, and falling, rolling the students 
over, and being stubborn until they figured it out. Over 
time, the things that didn’t work well were weeded 
out, and standard ways of doing things were put into 
place by programs, eventually with books (manuals) 
being written on “standard practices.” Folks across the 
country and the world continued to make mistakes and 

learn, but the learning curve was much steeper and was 
assisted by traveling clinicians and these manuals. Yes, 
skiers made a lot of errors along the way, and you did 
too if you are an Adaptive Ski instructor.

Adaptive instruction doesn’t have to be done from skis. 
While in certain circumstances it may be easier or may 
lend itself better to that method, the reverse is true from 
a snowboard for other circumstances. Snowboarders 
are now on the scene, knocking on the doors at 
Adaptive programs, and unfortunately, they are often 
being turned away. I hear it often “We can do it better 
from skis;” “Snowboarders can’t do this well;” “Our 
management says no;” “You’re crazy;” and the list goes 
on. But I’d ask you this: if you had to go back in time 
to the 1970s the same phrases were said about skiers, 
but often immediately followed with an inquisitive look 
asking “but wouldn’t it be cool if it could be done.” 

Learning From Others’ Mistakes, 
That’s Not Just Adaptive,  
That’s Smart!
By Trevor Hildebrand

Learning continued on page 14
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Should members have to take a pre-course event 
before they can take an examination? 

As PSIA-AASI Central contemplates 
examination pass rates, and the ways in which we can 
have a positive impact upon them, we need to take a 
serious look at the value of examination prep courses. 
Should we, and Can we, require them?

PSIA-AASI is the Education and Certification arm of 
the ski and snowboard industry. 

When we reflect upon the above, we have to consider 
that the two roles are interwoven, and yet still distinct. 
Just for clarity, let’s explore the distinction. 

1.   Professional Education. You, as Ski and 
Snowboard Professionals, seek education to 
advance your capability as instructors, and you seek 
that education via many sources, including PSIA-
AASI clinics. 

2.   Certification. We, as a certification body, attest 
that certified instructors have demonstrated 
teaching, skiing, and technical knowledge, along 
with the appropriate people skills, commensurate 
with the National Standards for that level of 
certification. 

To ensure currency of the credential held by an 
instructor, the organization requires ongoing 
education, or CEUs. Although the process is not often 

expressed in these terms, a certification “expires” when 
a certified member fails to renew that certification 
through continuing education. This is borne through 
the example that a member could simply re-sit the 
same exam every two years rather than participate in 
a continuing education event, or (as many members 
have done), progress through Levels I, II, and III in 
succession without taking CEU’s, pretty much ever.

So, to put it simply, it is entirely possible to certify (or 
even attempt to certify) up to Level III without taking 
a single education event — and in fact a certified 
instructor can continue to certify in additional 
disciplines and never need to take an education event. 

The argument for allowing this to be the case is simple: 
“Certification” is a statement of capacity at a moment 
in time (continuing education is intended to maintain 
that capacity). It has always been our intent that an 
instructor should not be required to attend PSIA-AASI 

Do We Need Mandatory 
Examination Precourses?
By Ron Shepard, Central’s Executive Director

stock photograph
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education courses to represent that capacity — any 
person who feels that they are ready to test should be 
able to do so under the following circumstances:

1.   They “join” the organization for the purpose 
of creating and maintaining a member record. 
Members often get so caught up in the benefits 
of membership that they sometimes miss the 
understanding that the primary purpose of 
membership is to establish and maintain a record 
and history. When a member fails to maintain 
their membership, they are essentially breaking 
the continuity of their membership history — 
reinstatement of membership is reinstatement of 
membership history. 

2.   They meet the requirements for certification, 
which currently are that they have achieved and 
maintained (through continuing education and 
maintenance of member history) the prior level of 
certification (e.g. Level I or the foreign equivalent 
for Level II, Level II or the foreign equivalent for 
Level III). 

In other words, we intentionally place a firewall 
between education and certification events as pre-
requisites, because we feel that ethically, a person 
who feels they have the capacity to test should not 
be required to take an education course first — they 
could simply test. 

The problem is that (more often than not), this 
is exactly the path members take — attempting 
certification without sufficient or specific preparation, 
and then most often failing to meet the standards for 
that certification. The resulting pass rate reflects the 
weakness of this approach (+/- 15% for Level III in 
Central, for 2022). 

You’ll likely laugh at the observation, but this low 
pass rate is really hard on the examiners. When 
pass rates are low, we find ourselves questioning 
our understanding of the standard, but we are also 
in a position where we need to deliver bad news to 
disappointed candidates, who often don’t take the 
news well. No-one likes being the “bad guy,” or to be 
berated for accurately holding oneself accountable to a 
standard. 

It seems the answer may be in the ethics. The 
determination that we should not require a pre-course 
led us to miss the opportunity to strongly recommend 
those courses. This apathy often led to an under-

subscription of those prep courses that we did offer 
— especially the “mock exam” products. When we did 
offer prep courses, they simply existed on the calendar 
without editorial — members could opt to choose 
them or not, based upon their own assessment of 
their preparation needs. Similarly, the clinicians were 
not required to “teach to the test” so-to-speak, but to 
present the broader concept at hand, even if the course 
was specific to exam tasks, or teaching scenarios. 

Prep Courses do help though — especially when 
the participants are there specifically to prep for 
exams, and ready, willing, and able to accept clear 
and direct feedback. Versus a more traditional 
continuing education course where feedback is often 
as feedback — light, prep courses give the clinician 
the presumption of authority to speak candidly, so 
that they can be most useful in guiding the participant 
towards their goal of passing. 

For 2022-2023, we are going to be offering exam prep 
courses, in 3 formats. The first is called “The i-Pass” 
— a multi-week series of mock exam scenarios held at 
resorts throughout Central. The second is integrated 
into the exam, where candidates may sign up for a day 
of preparation and practice in advance of their time 
on-snow. Obviously, the latter option is intended to 
help a candidate practice their art, and to be more 
comfortable over the next two days, whereas the 
former is intensive, ongoing, and transformative. The 
third option should not be an option, but in keeping 
with the spirit of a firewall, remains separate — this 
is a virtual prep, where examiners will offer on-line 
exam previews, describing the examination format and 
process in an interactive environment. These will be 
scheduled over the course of the winter, on multiple 
occasions. 

None will be required, all will be “strongly 
recommended,” and all are designed to help “move 
the needle” on exam success. It’s possible that (after 
reading this) you will conclude that prep courses 
should be mandatory — after-all, they are in some 
other Regions, and other countries. We’re going to try 
it this way for a season, relying upon you, the member, 
to determine your level of preparation, of autonomy, 
and of expense ahead of your exam attempt. 

We hope you like the new offerings, and that they help 
you to achieve your certification goals.
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By Greg Chmielecki

The 1978 classic comedy Animal House has a 
myriad of funny and laughable bits. (If you 
like that sort of thing). One particular scene 

occurs on pledge night where after receiving his Delta 
Tau Chi name “Pinto,” Larry Kroger (played by 
Thomas Hulce) asks rather innocently, “Why Pinto?” 
to which Bluto (played by John Belsuhi) burps and 
responds bluntly, “Why not?” The scene is hilarious, 
but the response does not have the appropriateness of 
a professional organization. While I’m not insinuating 
that the Deltas were professional, at Central, we aim 
to be and to answer questions about our examination 
process more compressively than with a “Why not?” or 
“Because.” If you are preparing for a Level II or Level 
III teaching module, here are some insights regarding 
teaching assignments and why we utilize them. 

Assignments for the Level II Teaching Exam are 
comprised of “introductory” experiences in the 
intermediate zone. (see “Sample A2 Teaching 
Assignments”; psia-c.org/alpine; L2 TEACH Exam 
Module) Intro to skiing bumps, intro to carving, 
intro to pole usage and others are possible assignments 
that you may encounter on exam day. Regardless of 
the assignment you receive, you have the option to 
choose the direction you want to take the group by 
incorporating your knowledge of the assignment along 

with input from the individuals with whom you are 
skiing. In an introduction to moguls lesson, you may 
know that short skidded turns are one way to navigate 
intermediate bumps while still controlling your 
speed. After talking with your group and watching 
them ski, you may feel the group could benefit from 
enhancing this skill through a series of exercises 
promoting an outcome of small, round, controlled 
turns useful for skiing bumps. Without necessarily 
skiing in the bumps, you delivered a lesson that gets 
your guests’ skills prepared for that terrain in the 
future. Remember, you are being asked to provide 
an introductory lesson, not one of refinement and 
finalizing of a skill. Leaving the assignment open-
ended rather than specific allows you, the instructor, 

Scene from Animal House, 1978

Why Those Teaching Assignments?  
Level II and III Exam Assignments and why they 
are Utilized in Central’s Teaching Exam Module

stock photograph
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to work out what is best for the group of skiers with 
which you are sliding and gives you a variety of 
options to create an effective learning environment. 

Now that you know you will be asked to introduce 
some skill to the group, how do you prepare for it? 
To answer most simply, practice. Be actively teaching 
with your ski school or with fellow skiers to enhance 
your group leading skills, communication qualities, 
movement analysis and decision-making abilities. 
Reflect on the lessons you taught and compare your 
assessment of your teaching to the national standards. 
Be honest in identifying the areas where you were 
successful but also determine where you can improve. 
Next, get out and work on your own parallel, bump, 
and carve skiing so your demonstrations are impactful 
for your students. The lessons you learned from your 
own journey can help you connect with your students 
and make you a more effective instructor. Lastly, 
provided it is permitted by your ski school, have a 
trainer audit a lesson you teach and review with him 
or her in the same manner you reflected upon past 
performances. 

For the Level III exam, the assignments are a bit 
different but still offer candidates the opportunity 
to collaborate with the skiers in their group to 
create a customized learning environment for each 
participant. Candidates are given either a Level 
3 Blended or Highlighted Task from the task list 
(https://psia-c.org/education/alpine/alpine-
resources/#alpinetasks) as a Starting Point for the 
lesson. Beginning with the assigned activity, the 
group leader will use it as a means for determining 
the adjustments needed for each candidate to 
progress into an Applied Task chosen in collaboration 
between the leader and participants. The Blended or 
Highlighted Task offers the leader an opportunity to 
watch the movements of each person in the group 
and determine through movement analysis how he or 
she can help each skier enhance their skills to make 
skiing the Applied Task more effective. For a candidate 
to be successful, he or she must tailor the learning 
environment to the needs of each student in the 
group. 

As the group leader; you choose appropriate terrain 
for such a task; set up the activity by identifying 
the movements you are looking for in each person’s 
skiing; and provide the group with an accurate demo 

based on your set-up. (Test Tip: Remember that your 
audience is a group of Level 3 candidates. They all 
should be aware of the Level 3 tasks and should not 
require a “how to” lesson on any of them). Next, 
watch the movements of each skier and relay what you 
saw to each person. Begin building a progression for 
each skier based on your observations. The activities 
you choose should help the participant improve skills 
that can be incorporated into the Level III Applied 
Task to which you lead the group.

Preparing for this exam is easy in the sense that 
you know what the starting points are (Level III 
Highlighted or Blended Tasks) and you know where 
the end point might be (Level III Applied Tasks). 
Successful candidates will practice skiing these tasks 
being aware of the movements that contribute to 
successful outcomes. Go out with other skiers and 
practice leading the group how it was explained 
previously. Set up the activity, demonstrate it, conduct 
movement analysis, and provide feedback to each 
person in the group. Use that information to adjust 
the lesson for the needs of each person and build a 
logical sequence of activities that can lead your group 
to success. 

Emil Faber, 
founder of the 
fictitious Faber 
College of Animal 
House fame, had 
the statement 
“Knowledge is 
Good” written 
at the base of his 
statue which 
stood outside 
the doors of the school. Hopefully, you will find the 
knowledge in this article good and useful for your 
exam preparation. Best of luck! Toga! Toga! Toga!

Greg Chmielecki is a Central Alpine Education 
Staff Member and is the Alpine 
Discipline Administrator. He is 
an Instructor, Trainer, Clinician 
and Assessor at Boston Mills and 
at Brandywine/Alpine Valley,  
in Ohio.

Scene from Animal House, 1978



Anyone who rides a chairlift can relate to that 
giddy feeling that takes over as you reach the 
summit.

“This anticipation: What is the next run going to be?” 
said Cindy Leuctenburg. “For me as a skier, I leave 
everything else at the bottom of the hill. When I am on 
that chairlift; it’s a moment of centering.”

The broad and easily relatable appeal of a chairlift ride 
is why Leuchtenburg chose to paint the image of a 
skier approaching the summit of Buck Lift at Crystal 
Mountain, in Michigan. “Anticipation,” and “Where Will 
I Go?” are titles she is considering for the artwork. 

The winning photo was submitted by Fran Lennert, 
a 47-year PSIA member. He has taught at resorts in 
Michigan, as well as in Montana — at Big Sky and Red 
Lodge resorts.

“I sent that picture because it represents one more chance 
to try to capture the perfect turn, to feel the exhilaration 
of the speed and movement — to feel like a kid again,” 
Lennert said.

Cindy’s painting will be featured in an auction that will 
start online on Giving Tuesday, Nov. 29 and culminate 
Saturday, Dec. 10 at the dinner for the Fall Central 
Event Kickoff at Nub’s Nub Winter Sports School, in 
Michigan.

The artist selected the photo after reviewing 46 photos 
of scenes in Central submitted by 33 members. She 
narrowed the field to a group of five and sketched them 
in black and white. In addition to Lennert’s photo, the 
finalists were:

•   An evening snowfall at Pine Knob, in Michigan during 
a child’s telemark lesson, submitted by Allie Burch

•   The iconic River Cabin covered in snow at Ostego, 
Michigan, submitted by Janice Weitzmann

•   Skiers and snowboarders riding the tow rope at 
Hyland Hills, Minnesota, submitted by Luke Williams 

•   An overhead shot of a clinic at Afton Alps, Minnesota, 
submitted by Susan Duffy. 

Leuchtenburg is donating  
her work to the auction.  
She will create an 8 x 10 
piece in gouache, a type of  
watercolor with an opaque quality. 

Based in Boulder, Colorado, Leuchtenburg is an 
accomplished artist and veteran ski instructor. A Trainer 
in Rocky Mountain, she has taught in Colorado, 
Australia and Chili. For more information about Cindy’s 
work, visit www.cindyleuchtenburg.com.

The Central Education Foundation Board of Directors 
thanks all who participated in the photo contest. All 
of submissions and many heartfelt comments that 
accompanied the images demonstrate a membership 
committed to sharing their passion for snowsports.

Next Grant Cycle 

The ASEA Central Education Foundation will be 
accepting grant applications for the 2022-23 season 
starting October 1 through October 31. Last season, the 
foundation issued $4,200 grants to five organization in 
the Central Region. Thanks to generous donations from 
members in the Central Region, ASEA CEF is prepared 
to grant even more this year. Grants will be awarded 
to programs that fulfill the foundation’s mission: “To 
provide an educational pathway for all to participate 
and prepare for a role in the snowsports industry.” For 
more information, visit https://psiac-ef-grants-and-
scholarships/.

Your Donation Counts 

Your donation to the ASEA CEF allows us to support 
organizations in Central that are dedicated to 
introducing snowsports as a viable activity to individuals 
who otherwise wouldn’t have the opportunity to 
experience the joy of sliding on snow. A 501(c3) 
nonprofit, the ASEA CEF operates with an entirely 
volunteer board and staff. All donations are tax 
deductible. For more information about ASEA CEF, visit 
https://psia-ef.

Andrea L. Brown is Vice President of the ASEA  
Central Education Foundation.

Photo Contest Winner 
Captures Iconic Ride
By Andrea L. Brown
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Four seasons ago, I embarked on a new journey 
relative to snowsports instruction. Having spent 
six seasons with the title of “instructor” and 

teaching at a snowsports school, I suddenly found myself 
with the title “coach” and teaching seasonal groups for a 
nonprofit. Little did I know how far this journey would 
take me. 

Working in ski resort management for over 10 years, it 
is thrilling to be a part of what makes a resort operate, 
and rewarding to work with resort guests in lessons. For 
me, there is nothing more special about being passionate 
about snowsports than sharing that passion with 
others. When I put on my “coach hat,” that sparked an 
additional, keen, eager awareness in me about other ways 
in which we can share our passion, and just how effective 
nonprofits are in the ski industry. 

I recently accepted my position as Operations Manager 
of Crystal Community Ski Club (CCSC), the first 
year-round employee of a nonprofit youth snowsports 
club founded in 2018. Last season, CCSC reached over 
870 youth in programs ranging from learn to ski/ride, 
Jr. Instructor, alpine racing, Nordic Team, Outreach, 
and many more. Hundreds of these youth were able to 
participate throughout the season as a result of donations 
and grants, and would likely have not participated 
without the club. This season, we are expected to impact 
about 1,000 youth with the goal of supporting active, 
healthy, outdoor lifestyles in the winter. 

The ASEA — Central Education Foundation, where I am 
a board member, was able to fund 250 youth (mostly from 
adaptive, underprivileged, and/or diverse backgrounds) 
to participate in a snowsports activity(ies) last season. 
We were able to do this on just $4,200 of grant money 
donated by various PSIA-AASI Central members. We will 
be funding many more youth this season. 

SOS Outreach is a nationwide nonprofit that was able to 
engage nearly 1,600 youth in snowsports activities around 
the country last season. These youth participate in 5-week 
programs that are close to home, and resources are made 
available to ensure that barriers such as lacking money, 
transportation, and warm clothing don’t stand in the way. 

Just these three nonprofits (and  
there are many more) affected nearly  
2,700 youth last season. They make lasting, life changing 
experiences for the youth who they serve. They build the 
next generation of snowsports enthusiasts, and grow the 
base of participants by reaching out to nontraditional 
populations. In an era where too many youth face issues 
such as mental health, obesity, sedentary lifestyles, and 
many other factors, these nonprofit groups make a real 
difference. 

Nonprofit groups have a very unique niche, and work 
well with the many other areas of resorts, snowsports 
schools, etc. They represent a significant portion of the 
future of our industry, as well as a chance for all of us to 
give back to the next generation. 

Since I joined PSIA-AASI in 2012, industry growth 
has been one of the biggest topics we have discussed. 
Looking at the numbers, I think there is a solid case for 
these kinds of organizations to be a part of the growth 
equation. Our industry has been great about embracing 
nonprofit groups who want to bring in new participants. 
All of this work is only possible because resorts and other 
industry partners are supportive, and people step up with 
their time and money. 

As PSIA-AASI members, we are often the welcoming 
face to a kid the first time they step on snow, or the 
trusted coach the fifth year a kid is in your ski group. 
Whether we are mentors as a coach over the years, or the 
person who teaches some youth from an outreach group 
how to ski for the first time, we provide much of the 
connection that makes these kids stick with it.  

Does your local area work with a nonprofit? Can you 
support the Central Education Foundation? Can you 
somehow make an impact on the next generation? As 
PSIA-AASI members, we all have something we can 
bring to table. What better things could we do than 
share what we love with the next generation? 

Hunter Steinkamp, Operations Manager Crystal 
Community Ski Club, Vice President, PSIA-AASI C, 
Secretary, ASEA C Ed. Foundation.

The Unique Niche 
Of Snowsports Nonprofits 
By Hunter L. Steinkamp



•   When the cheese on my belt buckle is closed with 
my ski tips facing across the hill, I can snatch it.

•   When the heel of the trailing ski is up, and the ski is 
weighted I can snatch cheese.

•   When the tip of the trailing ski is 12 inches or more 
behind the tip of the lead ski, I can snatch cheese.

•   My overarching focus is on the silver pin atop a 
big block of cheese resting at the bottom of the 
corridor.

Caveat: If I pivot too fast, or venture outside the 
corridor, the cheese falls off.

We are coming into the time when snowboarders 
have resources, and there are countless instructors 
and lessons across the country that are taught from a 
snowboard. There are several written resources available: 
Adaptive Snowboard guide published by AASI (free on 
national’s website); Canada has an adaptive snowboard 
manual; New Zealand has one; different divisions and 
programs have some; and AASI has a first draft of an 
updated and in-depth Adaptive Snowboard manual 
completed, hopefully for a release in the 2022-2023 
season. There are a trickle of videos being posted on 
YouTube and the flood gates will open soon!

We also have a small but growing fleet of trained 
instructors working their way up the ranks, following 
bold leaders in the adaptive snowboard industry who 
are very generous with their time, their experiences, 
and knowledge to help everyone succeed. Every region 
has an adaptive snowboarder on the Education Staff, 
including Central. Did you know that PSIA-AASI’s 
National Team has three Adaptive members, two of 
them are snowboarders and one is a mono skier?

Just like with skiers, snowboard instructors have to 
be competent and skilled to be able to perform a lot 
of the tasks necessary to teach Adaptive lessons. Their 
skills can be developed, just like with skiers. The same 
way that programs encourage and programmatically 
develop skier’s skills. These skills should be taken into 
consideration for snowboarders. Snowboarders can 
lead and assist on mono skis, bi-skis, sliders, teach 
snowboarders and guide Visually Impaired (VI) lessons 
with coaching and knowledge!

Like many other towns or situations, Traverse City 
is not immune to the rat race. Although human 
brain functions and rodent brain functions are not 
considered to be on the same plane, we can certainly 
learn from their success with enriched environments 
and experiential learning. Grab a piece of cheese, kick 
back, and increase your DHEA hormone.

Credit: Mycologist Anne Pringle University of 
Wisconsin-Madison 

Leading or assisting a lesson doesn’t have to look the 
same as it does on skis, it just has to have the same 
outcomes. As an instructor, ask why instructors on skis 
are doing what they are doing, then ask what that does 
for the student and their equipment. Take the same 
outcome and work your way backwards to work through 
what it is that you need to do from a board. When goes 
wrong, figure out the root cause of it and fix it.

What does this all mean? If you run an Adaptive 
program and don’t know what to do with your 
snowboarders, let us help you. If you are a snowboarder 
looking to be a part of an Adaptive program, let us 
help you. Reach out to your Adaptive Chair and ask 
for a clinic. Reach out to me, or the National Adaptive 
Team members and ask for some guidance. Read some 
of the written resources, and view some of the visual 
resources. Shoot some video of yourself working with a 
student or piece of equipment and send it to Adaptive 
Snowboard mentors across the country who can give 
you some quick guidance. We are all in this together, 
and with the deep history in Adaptive skiing, you get 
a jump start with all of their mistakes that were made 
and professionals that have figured a lot of it out. Reach 
out and move forward! 

Trevor Hildebrand’s home program is DREAM 
Adaptive at Whitefish Mountain Resort. He is an 
Adaptive DCE for PSIA-AASI in Northern Rocky 
Mountain and Central. He is a traveling Adaptive 
Ski and Adaptive Snowboard clinician. You can 
reach Trevor at trevor@instillingdevelopment.com 
or through LinkedIn.

Rat Race continued from page 3

Learning continued from page 7
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Obituaries David McCullough, age 86, 
died in Traverse City, Michigan 
last year. He was an Alpine Level 
III Ski Instructor who taught 
with Blizzard Ski and Snowboard 
School, in Michigan for many 
years. David was known for his 
good nature, his determination and 
integrity. He served as a role model 
for the people around him.

Michael McCullough, the son 
of David McCullough, was an 
Alpine Level III Ski Instructor. 
Mike taught for Blizzard Ski and 
Snowboard School, in Michigan 
for many years. He enjoyed 
participating in many hobbies 
including guitar playing, meal 
preparation, house painting, 
astronomy and others. He 

brightened the lives of his family 
members and friends.

Ronald LeMaster 
died on November 
21, 2021 after 
being struck 
from behind at a 
ski area. He was 
well known to many Central and 
National Ski Instructors due to his 
deep technical knowledge in many 
facets of skiing. Mr. LeMaster was 
a former Ski Racing Contributor, 
Instructor and author of multiple 
books on skiing and ski technique. 
He was also an accomplished 
photographer as well.


