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When Do We 
Stop Learning?
By Jae McKeown, President, PSIA-AASI Central Board

Jae McKeown

“Develop a passion for learning. If you do, 
you will never cease to grow.” 

– Anthony J. D’Angelo

As the lead trainer for Snow Creek Ski Area, 
in Weston, Missouri, I help our instructors 
become the best that they can. I am lucky that 

I can influence their professional development. I’ve 
met instructors throughout PSIA-AASI, in Central 
and other regions who have or wanted to fast track 
to full certification (Levels I, II, III), and not spend 
time on any specialties, such as Children’s, Senior or 
Freestyle. My philosophy is that pursuing a specialty 
truly helps one learn to become a better instructor and 
skier or snowboarder.

Last season, I took a Senior Specialty 1 (SS1) event. 
I learned a lot in the preparation for the workshop, 
and in the on-snow and indoor meeting/discussion. 
Recently, I took my Children’s Specialty 2 (CS2). I 
learned even more while preparing for it than I did for 
my CS1! Maybe it was because I’ve more experience 
instructing than the one-plus seasons I had preparing 
for my CS1. Or, maybe it was because it’s more 
difficult than the CS1 and requires more reading time. 
Regardless, I am amazed at how much incredible 
education PSIA-AASI offers in its specialties. While 
talking with other members who are solely focusing on 
their discipline certifications, I suggest that while they 
work on their cert, they can simultaneously focus on 
a specialty credential, which will undoubtedly make 
them a more knowledgeable and better instructor for 
their guests.

Recently, I taught a student, Jeremiah, an eleven-year-
old, whom I had instructed four seasons ago. That was 
the last time that he had skied. From a developmental 
perspective, he had changed. I was able to use my CS2 
preparation to really help me with my lesson with 
Jeremiah. I was able to use the CAP Model (Cognitive, 
Affective and Physical/Psychomotor) as a starting point 
with him to prepare the “what” and “how” that I was 
going to teach him. I was able to ask his parents what 

their goals were for him, and what his goals were as 
part of the learning partnership. His parents added 
that he had OCD, (obsessive compulsive disorder), 
but as I worked with him, I realized that he was 
neurodivergent (a person having variations in his/her 
mental functions). His Affective maturity was that of 
about an eight-year-old. 

The CAP model didn’t help me with this specifically 
but based upon all of my preparation and previous 
experience, I was able to modify the lesson accordingly. 
Jeremiah talked excessively about dates and Roblox 
gamers’ birthdates, and he LOVED numbers. And, 
as it just so happens, I’ve degrees in mathematics and 
statistics! We made games using what he liked, such as 
“left turns are an even number and right turns are odd 
numbers; then add up the total number of odd turns 
numbers (1, 3 = 4) and the total number of even turns 
numbers (2, 4 = 6).”

I was also giving him math problems to solve as we 
traveled on the magic carpet lift. Another game that I 
wished I had thought of at the time was to pretend we 
were time travelers and travel through time with each 
turn, asking what was our starting date, and what was 
our ending date. We would go back in time traveling 
up the magic carpet.

After the lesson, Jeremiah and his parents were 
happy with the progress that he made. I felt that my 
preparation for the CS2 credential had given me 
broader knowledge in teaching children which resulted 
in a meaningful and successful lesson for Jeremiah.

What specialties have you considered or not thought 
about that could help you be a better instructor to 
provide your guest with an incredible experience?

Jae is an Alpine Level II, Children Specialty II, 
Freestyle I, Senior Specialist I, Trainer and Ski 
Instructor at Snow Creek.
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Stop Skiing The 
Way You Are Skiing 
(Start Drilling The Change You Seek.)
By Ron Shepard, Executive Director

Perhaps you’ve heard me say this before. “Tasks” 
are performance/outcome derived activities  
that an individual undertakes. The heading is 

fairly broad, as just about anything can be considered 
a task if it involves a purposeful engagement in an 
activity. Within the world of PSIA-AASI, a “Task” is 
understood to be a performance-based movement, 
usually intended to be Developmental (so YOU  
can see), or Diagnostic (so WE can see). Predictably, 
we incorporate Tasks into many of our teaching styles, 
but the one that is most common is called just that — 
Task Style Teaching. 

Under the heading of Task, we can further understand 
that an EXERCISE is something we undertake for the 
purpose of Clarity, Understanding, and Adaptation. 
Exercises help the performer sense a difference in 
outcomes, and we often think of them as facilitating 
“Lightbulb Moments.” Exercises often require both 
a “setup,” and guidance throughout, in order to 
both achieve and recognize the performance change. 
Exercises often appear in Guided Discovery and 
Problem Solving Style Teaching. 

“Drills” refer to movement patterns we assimilate 
through repetition. Because there is always a risk  
that the Drill will morph (revert) back into the 
athlete’s regular performance (Practice makes 
Permanent, after all), Drills should be set up in such 
a way that the simplest version should be the focus. 
For instance, performing a Scholopy Drill (involving 
separation of the upper and lower body, performed by 
coiling and counter-balancing) is very powerful, but 
many coaches set up the drill incorrectly, and the value 
can be lost. Conversely, a Cross-Knee Touch can have 
a similar outcome (though participants often touch 
the wrong knee), in a more easily attainable format. 
“Drills” are most often used in Command and Task 
style Teaching. 

Here’s the issue. Most of us treat all Tasks as though 
they are simply Exercises. We perform them once, or 
maybe once-in-a-while, and we expect that the Key 

Takeaway will evidence itself in our skiing. This  
just isn’t how change happens. 

Often (I say “Often” here to soften my effect, but 
I really mean “Always”) during clinics I find that 
participants perform Tasks in a manner in which  
the skiing DURING THE TASK is better (meaning, 
at a higher or more refined level) than appears when 
they are simply Skiing. “That was FANTASTIC!” I 
often exclaim “From now on, this is how you should 
SKI.” I think most participants think I am being 
hyperbolic, that I can’t possibly mean that Stork Turns, 
or Javelin Turns (or whatever) should become their 
default skiing mechanic, but they’d be wrong — this is 
EXACTLY what I mean. 

Here’s an example. A recent Alpine Level III 
Certification candidate could not successfully 
demonstrate LEAPERS — yet the task happened to 
be the most effective tool we had for explaining to the 
candidate why they were unsuccessful in their Level 
III attempts (a profound lack of useful directional 
movement). My advice was that “you need to perform 
leapers until you CAN do leapers, and until the ability 
to perform a Leaper is second nature, because in the 
process, your skiing will include suitable directional 
movements.” “For 20 Years,” I continued “you’ve 
been told you need to project down the hill, and 
simply trying to “do” the move has not worked. Start 
DRILLING the change you want.”

We need to start Drilling our best outcomes if we 
are to incorporate them into our movements in 
any permanent fashion. This means not simply 
experiencing change, and then reverting to our more 
comfortable patterns, but actually DOING THE 
MOVEMENT, whenever possible. I look at the 
performance changes I see when clinic participants 
perform LEAPERS, or Skate-to-Shape-to-Short 
turns. Javelin Turns and the Two-One-None drill. The 
performance boost is REAL, but then seconds later, 
the skier skis just the way they did before the exercise. 
“When,” I ask, “will they get around to employing the 
beneficial movements?” “From this day forward, this 
is how you ski (until someone tells you otherwise)” is 
a common sentiment in my clinics, and a mandate for 
meaningful change. 

We can’t wish for change. We need to be,  
and ski, the change we seek.
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If one packed light, and could ride fast, there was 
a killing to be made selling cure-all concoctions 
in the 1800s. Grannie Johnson’s miracle syrup 

claimed to raise the 
dead, specifically with 
secret additives like 
morphine, cocaine, 
and occasionally a 
dash of peyote and 
gunpowder thrown 
in for extra punch. As 
time passed, Grannie 
Johnson’s snake oil 
left a trail of deceit, 
and traumatic long-
term effects caused by 
its secret additives. 

The “Big Toe-Little 
Toe” (BT-LT) cure-all 
theory has traveled 
the alpine academia 
circles for quite some 
time now, albeit its 
additives won’t leave a 
skier howling blindly 
at the moon. 

Generally speaking, 
human feet have 
decreased in width 
over the centuries due 
to the development 
of footwear. I’m not 
willing to give up 
my Skechers for my 
Finnish ancestors’ foot sensitivity. However, the mere 
TPU (Thermoplastic polyurethane—a plastic with 
adaptability) bondage which Alpine boot cuffs and 
soles provide virtually eliminate the foots ability to 
mold and shape with sensitivity. TPU bondage also 

reduces the function of the Joint-by-Joint concept. 
(Foot = Stability-Ankle = Mobility-Knee = Stability-
Hip = Mobility-Lumbar Spine = Stability- Thoracic 

Spine = Mobility-etc.)
*The Foot: The Foundation of 
Balance Written By Brent Pritt, July 
26, 2020, Science of Falling.

Sadly, and all too 
often, what we 
experts do and 
preach, does not 
always work for our 
students, or, in fact, 
ourselves. Perhaps 
practitioners of 
the BT-LT theory 
should reconsider 
terminology once 
incorporated by our 
elders. The ball of the 
foot is the portion 
of the foot between 
your arch and toes, 
where bones called 
your metatarsals are 
located. Here is a fun 
experiment to try in 
the comfort of your 
school locker room. 
While standing in 
your ski boots place 
weight on the balls 
of your feet and roll 
pressure from inside 
to outside. Next, 
repeat the process 

focusing on your big and little toe. Which process 
provided quicker and more powerful transmissions of 
Energy? Did you feel pressure on both your big toe 
and little toe? If you’re a gamer try the same process 

Grannie Johnson’s Cure-all
By: Brad Miller, Member, Nub’s Nob Winter Sports School

“The reason that ‘guru’ is such a popular word is because 
‘charlatan’ is so hard to spell.”

– William J. Bernstein



5

with skis on and use the skis resultant reaction as a 
visual indicator. 

Looking through the smoke and mirrors, the mere 
movements required in the BT-LT theory require 
the toes to curl down. This movement alone creates 
the potential for plantar flexion, a death knell for 
functional Alpine skiing. If Plantar flexion alone 
didn’t kill a good ski buzz, the left-to-right train of 
thought required in BT-LT significantly dilutes the 
ability to pressure weight evenly along the length 
of the skis; relegates rotation to the dumpster; adds 
chaos to angle building and chaos to directing 
pressure to the outside ski. While the aforementioned 
describes the effects BT-LT can have on a beginner, 
the effects are amplified on most of its practitioners 
when skiing challenges are more intense.

Rest easy practitioners, BT-LT does have its merits, 
specifically in the Nordic world, which is not 
restricted by TPU bondage and locked heels. BT-LT 
can also be functional in low-speed railroad turns 
that require static body positions; however, BT-LT 
is not a holistic foundation for Alpine skiing. There 
may be more productive snake-oils in the back of 
the Alpine ski education wagon, including, but not 
limited to:

•  �Changing the BT-LT focus to the ball of the foot. 
•  �Pressure on the inside and outside of the boot 

tongues. 
•  �Incorporate the outside and inside of the boot cuff.
•  �Compress and decompress alternate insteps.
•  �Using the knees as visual indicators.
•  �Tipping the shoulders down the hill.
•  �Turning the head in the direction of the new turn.
•  �Introducing pole swings.
•  �Tilting and tipping movements in the Pelvis.
•  �Rotational sensations in the lower legs.
•  �Rotational sensations in the upper legs.

Selling the Big Toe — Little Toe cure — all 
concoction is a quick anecdotal fix, specifically to 
those seeking a simplified solution. While BT — LT 
works in foot wear that incorporates natural walking 
movements, it is a vial of snake oil which Alpine 
educators should leave on the shelf, even if they pack 
light and ride fast.

I would really love to hear your thoughts.

Happy Trails, Mis Amigos.

Workshop participants at Nub’s Knob, January 2024.

(L to R) New Lifetime Members Brad Miller, Walter Sappington  
and Ken Herman, receiving certicates, at Boyne Highlands Resort in 
December 2023.
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Teaching the 
“Over the Hill” Gang!
By Lydia Roberts

As they approach or enter retirement, many 
Baby Boomers are returning to the slopes or 
joining their grandchildren by learning to ski 

or snowboard for the first time. In response to this, 
the focus of instruction now includes teaching seniors 
(defined as age 50 and above). Are there different 
concerns that an instructor should focus on? How are 
seniors similar or different from a typical student?

Let’s start by looking at ski/snowboard teaching 
theory and then see how it applies to teaching seniors. 
Abraham Maslow defined five levels in his Hierarchy 
of Needs (Figure 1, Reference 6) with the premise that 
each level must be satisfied in order to progress to the 
next level. These levels are as follows:

•  �Physiological – food, water, warmth, rest, bodily 
functions

•  �Safety – fear of injury or crowding, equipment 
issues, terrain and conditions, and trust

•  �Belonging – friendship, non-competitive 
environment, group participation, offsetting feelings 
of isolation

•  �Esteem – prestige, sense of adequacy or inadequacy, 
self-confidence or devaluation, fear of embarrassment

•  �Self Actualization – achievement of full potential, 
integrity of ego, accepting of capabilities and 
limitations

Figure 1 (Reference 7)

Figure 2 (Reference 8)
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This hierarchy can also be considered as an overlapping 
continuum (Figure 2) rather than as discrete steps, 
with each level becoming more predominant as the 
needs of the lower level are satisfied. 

Another important aspect of teaching theory 
involves consideration of the four basic physiological 
components of athletic performance (Reference 1) 
which are:
•  �Mobility: degree to which you can move any body 

part
•  �Technique: source, order, sequence and magnitude 

of movements
•  �Intensity/power: intensity of output relative to 

maximum capacity, not relative to perceived 
exertion

•  �Capacity: fuel economy – ability to avoid or manage 
fatigue; ability to repeat bouts of exertion without 
losing intensity. (Intensity and capacity are inversely 
related.)

A third aspect of teaching theory is reflected in the 
CAP model (Figure 3, Reference 5): 
•  �Cognitive – processing of information (visual and 

auditory), understanding, point of view, following 
directions.

•  �Affective – feelings, social interaction, motivation
•  �Psychomotor (Physical) – conditioning, kinesthetic 

awareness, motor skills, bio feedback.

Instructors incorporate these three aspects of 
teaching theory in every lesson, so how do they relate 
specifically to teaching seniors? In the following 

discussion, it is important to recognize that these 
generalizations may also relate to younger students and 
may not always apply to the senior student. Physical 
limitations may or may not be present in seniors; 
habits may or may not be easy to change; intrinsic 
motivation is typically strong. The time taken by the 
instructor in the initial portion of the lesson to get to 
know their students, assess their abilities, capabilities, 
fitness and goals is essential in teaching seniors.

MASLOW’S HEIRARCHY OF NEEDS: How does 
this apply to the senior student and what action steps 
can be taken? 

Physiological: As instructors, we have likely 
encountered the first level of physiological needs in 
the student who ate breakfast at 6:00 am and can no 
longer focus at 11:30 am, or the child who needs a 
bathroom break, or the teen who is not dressed for the 
weather, or the student with poor conditioning who 
tires before the rest of the class. 

Type 2 diabetes is more common among seniors 
so they may need to stop for a snack. As a person’s 
metabolism slows down, he/she may be more 
susceptible to cold. Some seniors lose their awareness 
of thirst, so hydration can be an issue. And, a senior 
may or may not be in good physical shape. 

Action steps: 

•  �Physiological needs have less of an impact in the 
short one-hour lesson than a two and a half-hour, all 
morning lesson. 

•  �The longer the lesson, the more alert the instructor 
needs to be to signs that a short snack, rest or warm 
up break may be in order. 

•  �Similarly, weather conditions and altitude should be 
considered. 

•  �Just because the instructor is warm, doesn’t mean 
that the student is!

Safety: Seniors may be more fearful of injury, being 
aware that as they age, their body may take longer 
to heal. Hearing is a sense we use to alert us to the 
presence of other skiers, so a senior with hearing 
impairment may be uncomfortable on a crowded slope 
or concerned about being run into. If the senior is 
returning to the sport after a period of not skiing or 
snowboarding, their equipment may be outdated or 
require adjustment and maintenance. 

Figure 3 (Reference 5)
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Action steps: 

•  �Encourage the use of protective gear such as helmets 
(required in some ski schools) and for snowboard 
students: knee pads, tailbone protectors and wrist 
guards. 

•  �Early in the lesson is a good time to assess the 
student’s equipment and, if outdated, to explain 
the benefits of “graduating” to more modern 
equipment. 

•  �Take time to warm up through simple exercises (for 
example: boot work) that mimic motions that will 
be used in the lesson.

•  �During introductions, it may be helpful to ask 
your students if they have any ailments or surgeries 
that you should be aware of that will help you in 
coaching them. For example, bad knees or back, an 
artificial joint, or a broken ankle that never quite 
correctly healed, etc.

•  �Sometimes, during the initial phase of the lesson, 
students will express a concern about injury, or 
mention a previous injury, or comment on the 
crowd size. This gives the instructor an opportunity 
to explain why they have chosen the specific terrain 
for the lesson, and how the student will progress to 
more difficult terrain as their skills improve. 

•  �Always explain the next activity while facing your 
students and speak loudly. Check for understanding. 
You may need to speak more slowly and repeat the 
explanation.

•  �For students who may supplement hearing with lip 
reading, it is helpful to lower your balaclava or neck 
gaiter when you are speaking. 

•  �A good demonstration is essential! 

Belonging: This is an area that can be a strong 
motivator for the senior who wishes to share the sport 
with their grandchildren or as a form of socialization.

Action steps: 

•  �Once again, the getting acquainted portion of the 
lesson will allow the instructor to determine the 
student’s motivation in taking a lesson. 

•  �In a lesson with a group of strangers, the instructor 
can help the students get to know each other. 
Speaking each student’s name out loud will help 
them learn each other’s names and feel like they are 
part of the group.

Esteem: Bad habits may be more ingrained in the 
senior returning to the sport and new movements 
may take longer to learn, both of which may lead to 
frustration or embarrassment. 

Action steps: 

•  �Look to correct fundamental movements rather than 
items like hand position that may be a result and not 
a cause of the movement pattern you wish to change. 

•  �Avoid trying to totally remake the student’s style. 
Instead, focus on small changes in technique that 
can have the most impact. 

•  �Offer praise in front of the group, but correct 
individually. 

Self-Actualization: While the novice teenager 
may be expecting to compete in the X-Games next 
season, many seniors are more realistic about their 
expectations and capabilities. Their goals are more 
likely centered around the social aspects of the sport, 
the enjoyment of being outdoors and feeling confident 
on intermediate terrain.

Action steps: 

•  �Ask the students what their goals are. 
•  �Teach to their goal. 
•  �Realize that the senior may be satisfied with 

accomplishing a lower goal than one you would 
reach with a younger student.  

PHYSIOLOGICAL COMPONENTS OF ATHLETIC 
PERFORMANCE AND THE SENIOR STUDENT:

Mobility: Just as a younger student who has a fused 
ankle due to an automobile injury may need to 
find alternative 
movements to 
compensate for 
their injury, the 
senior student may 
also experience 
reduced flexibility. 
This can be 
especially apparent 
when getting up 
from a fall.

Action steps: 

•  �Demonstrate 
different ways to Figure 4A - Traditional Method
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get up from a fall (Figures 4A and 4B, see Reference 
10 for detailed descriptions), realizing that some 
require strength or flexibility that may not be 
possible for a senior. 

•  �Assure the student that it is perfectly ok to remove 
the uphill ski to stand up. 

Technique: Inefficient movements use more energy 
and often require more brute strength to execute. 
Therefore, proper technique is an especially important 
focus to minimize wasted effort on behalf of the senior.

Action steps: 

•  �Watch for inefficient movements, such as the 
inefficient use of poles to climb a gentle slope as 
shown in Figure 5A. Placing the poles behind the 
boots while moving on the flat or a slight incline is 
much more efficient (Figure 5B). An example of an 
inefficient, knock-kneed wedge stance is shown in 
Figure 5C. 

•  �Lifting the ski 
from the hip 
while side-
stepping helps 
to keep the ski 
perpendicular to 
the fall line.  

•  �Caution the 
student about 
excessive 
bending at the 
waist, which is 
fatiguing. Instead, 
stress bending at 
the hips, knees 
and ankles. 

•  �Demonstrate 
both ways of 
“paddling” with 
a snowboard 
with the free 
foot behind the board (Figure 6A) vs. in front of 
the board (Figure 6B), and let the student chose 
which is more comfortable for them depending on 
their hip width, flexibility and whether their natural 
stance is with feet internally or externally rotated.

Figure 4B - Squat Method

Figure 6A - Free Foot Behind

Figure 6B - Free Foot in Front

Figure 5A - Inefficient Figure 5B - Efficient Figure 5C - Inefficient
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Intensity: VO₂ max refers to how much oxygen 
your body can absorb and use during exercise. It is 
dependent on age, gender, fitness and altitude. The 
decline in VO₂ max based on age can be seen by 
comparing a 20-29 year old male in fair condition 
with a 70-79 year-old-male in superior condition. 
Both typically have a VO₂ max of around 42 METS 
(Reference 9). In the case of women, the VO₂ max 
is approximately 36 METS for the same age and 
fitness group comparisons. A senior in poor physical 
condition may have a VO₂ max of less than 25 METS. 
Clearly this can affect the pace of the lesson.

Action steps: 

•  �Be alert to the student who is lagging behind the 
others in the class and allow them time to catch 
their breath when they rejoin the group. (This may 
be a good time for social interaction!) 

•  �As soon as appropriate for the student’s skill level, 
take advantage of surface lifts such as the moving 
carpet rather than partially hiking up the beginner 
hill and skiing down.

•  �In the case of a short surface lift, consider using 
the lift and sidestepping downhill to a safe starting 
point rather than sidestepping up to the same point.

•  �Adjust the pace of the lesson accordingly.

Capacity: As an instructor, one may notice that 
toward the end of a lesson, a student has difficulty 
performing tasks that they were able to do earlier. 
This is generally due to fatigue and is a measure of the 
student’s energy or capacity. The higher the intensity 
of the lesson, the quicker the decrease in the student’s 
energy. This, too, affects the pacing of the lesson.

Action steps: 

•  �During a longer length lesson, consider planning for 
more short rest or warmup breaks in your teaching 
sequence. 

•  �If you notice a decline in a student’s performance 
continue the lesson on easier terrain. If needed, stop 
for a rest which also provides the opportunity of 
additional socializing with one another. 

•  �Spend some time getting mileage, rather than 
introducing a new exercise or activity. 

•  �Adjust the pace of the lesson accordingly.

CAP MODEL AS IT RELATES TO SENIORS:

Cognitive: Processing of information takes place 
primarily through visual and auditory means. A senior 
who does not hear an instruction clearly may or may 
not ask for the instruction to be repeated, relying 
instead on visual cues. Interestingly, previously learned 
movements and habitual processes may continue to 
be active, even in students with progressive dementia. 
Seniors have a wide range of experiences to draw on 
including other sports that they can use to relate to the 
movements used in skiing and snowboarding.   

Action steps: 

•  �Use the introductory portion of the lesson to learn 
about your students’ other sports activities and relate 
them to reference alignments used in skiing and 
snowboarding. For example, the “ready position” 
in tennis or basketball is similar to the “A-Frame” 
stance in snowboarding. 

•  �Contrast movements in other sports that are 
opposite to skiing and snowboarding, such a leaning 
back while waterskiing due to resisting the forward 
pull of the rope, which is not present in skiing. 

•  �Check for understanding by using static exercises. 
•  �Ask questions such as “If we do this movement, 

what effect will it have on our turn?”

Affective: As mentioned above, seniors who return 
to the sport, or decide to take up the sport, are 
generally highly motivated, but their goals may be 
less about becoming experts than it is about sharing 
leisure time with family and friends. Students in the 
adaptive disciplines discover the joy and excitement 
of movement in being able to participate in a sport 
that they previously couldn’t imagine being possible! 
Despite possible physical limitations, most adaptive 
students and seniors would wish to be addressed with 
respect and appreciation of their life experiences.

Action steps: 

•  �Avoid addressing seniors in “nursing home 
language” such as “How are WE feeling today?” 

•  �Emphasize the aesthetic aspects of the sport such 
as the view, the sunshine, and the fun of the shared 
experience. 

•  �Invite their family members to join them on the 
last run of the class if they aren’t already part of the 
group.
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Physical: Seniors 
who have remained 
active for their 
entire life will have 
fewer issues with 
conditioning than 
those who are 
sedentary. Physical 
limitations may 
impact their ability 
to complete certain 
tasks. Seniors with 
neuropathy in their 
feet may experience 
decreased kinesthetic 
awareness in 
the form of bio-
feedback or balance 
issues. Seniors may 
not have the core 
strength for control 
at high speed or be 
able to maintain 
the compression of 
railroad track turns. 
If they have an 
artificial joint, their 
range of motion may 
also be limited. However, many seniors have developed 
coping mechanisms for known limitations that can 
also be applied to skiing and snowboarding.

Action steps: 

•  �Look for ways to correct inefficient movements. 
•  �Offer “secrets” such as pushing off from the chair 

(Figures 7A and B) when unloading to maintain 
pressure toward the nose of their snowboard or their 
ski tips, and to keep from leaning back. 

•  �Choose terrain that minimizes impact to the joints.  
•  �Introduce new movement patterns on easier terrain.
•  �Although speed can facilitate some movements, 

most students will not increase their speed until 
they feel in control and are comfortable with the 
movement at a lower speed.  

•  �Ask questions such as “Did you notice…” or “Can 
you tell the difference when you …” 

Final Thoughts: 

Can seniors learn to ski and snowboard? Can the 
“Over the Hill Gang” be taught new movements? 
Absolutely. By incorporating these Action Steps as part 
of the instructors “tool box,” the limitations relating to 
aging can be overcome, resulting in the senior skiing/
snowboarding comfortably and experiencing Safety, 
Fun and Learning in a lifelong sport that can be shared 
with others of all ability levels! 
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SA 4.0, https://commons.wikimedia.org/w/index.
php?curid=93026655 accessed February 10, 2023.

8. By Philipp Guttmann - Own work, CC BY-
SA 4.0, https://commons.wikimedia.org/w/index.
php?curid=52306030 accessed February 10, 2023.

9. https://www.healthline.com/health/vo2-
max#measuring-it, accessed February 10, 2023.

10. “Teaching the Family Group,” Lydia Roberts, 
Central Line, Issue 1, 2021, Pages 9-16. (https://
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Lydia Roberts teaches Skiing and Snowboarding to 
all age groups and abilities at Wilmot Mountain, 
in Wisconsin. She is Alpine Level III certified 
and Snowboard Level II certified. She has been 
teaching skiing for over 50 years (since 1970) and 
snowboarding since 1989.

Figure 7A - Pushing Off

Figure 7B - Weight Forward
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Update to the Alpine Level II and Level III Certification Process

For those pursuing Alpine Level II and 
Level III certifications, please be aware 
of an adjustment in the sequence of 

the examination process for the 2024-2025 
season. Feedback from assessors on the “Post 
Teach Q & A” segments in recent years has 
shown a trend towards exploration of the 
technical aspects of teaching, rather than a 
focus on the instructors’ decision-making 
skills. Assessors have determined that the 
Q & A sessions would be more effective if 
each candidates’ technical understanding was 
confirmed during the Technical/Movement 

Analysis (Tech/M.A.) part of the exam (in 
the current sequence, this is not a given). 
This would allow the “Teach” segment to 
concentrate primarily on the delivery of 
educational content.
In response to this recommendation by 
staff, PSIA-AASI Central has now made the 
Tech/M.A. section a compulsory prerequisite 
for the on-snow components of the Alpine 
Level II and Level III exams. To facilitate this 
change, we are introducing opportunities 
to complete this section online starting this 

spring and summer, with a wide range of 
options available both before and during 
the season. Members interested in Level II 
and Level II certification are encouraged to 
complete the module in advance of the season, 
and to understand that a national demand 
may exist for this Central module. Register 
early to guarantee your time slot.
Members who successfully pass any exam 
module will maintain their pass status 
indefinitely, provided the exam format does 
not change.

By Ron Shepard, Executive Director, MBA, CAE
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P.O. BOX 2144 | FRANKFORT, MICHIGAN 49635

Did you Unsubscribe from 
PSIA-AASI Mailings?

Our E-Mail System won’t allow 
us to send e-mails to any member 
who Unsubscribes, even REALLY 
IMPORTANT e-mails, like event 
and membership information 
(“Where do I meet my group”).

If you intentionally or accidentally 
unsubscribed, sent us an e-mail at 
info@psia-.org to be re-subscribed.

We’ll do our best to keep our 
communications informative 
and valuable.

Join Team Blizzard... For the Kids

You may know Blizzard Ski and 
Snowboard School as being one 
of Michigan’s oldest and largest 

private ski schools. 

Since 2002, Blizzard instructors have been 
involved in the WAM 300 (a 300-mile 
long, three-day bicycle trip, at the end of 
July in Michigan)—the single largesthe 
single largest fundraiser for Make-A-Wish 
of Michigan—another organization that 
cares deeply about kids and their families. 

Make-A-Wish delivers hope and joy to 
thousands of kids with life threatening 
illnesses and their families, through the 
life-changing power of a child’s wish come 
true.

Team Blizzard would love to grow our 
ranks, so we are inviting our PSIA-AASI 
brothers and sisters to join us for either 
the official WAM 300 road ride at the end 
of July, or in our own Off-Piste 200 ride 
(a 200-mile long ride over three days, in 

Northern Michigan), in early September 
2024. We promise you a momentous 
experience through camaraderie, 
accomplishment and the joy of serving 
kids in need. 

Please reach-out to Jeff DuComb 
(jcducomb@gmail.com) for WAM 300 
details or Jay Finney (psiajay@mac.com)
for Off Piste 200 details. 

By Jay Finney
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