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Jae McKeownREFLECTIONS AT AGE 60: 

Nurturing the Next 
Generation of Snowsports 
Instructors
By Jae McKeown, President, PSIA-AASI Central Board, Alpine 
Level II, CS2, FS1, SS1, LCI, PMBIA L1 and Ride Guide

“To mentor is to touch a life forever.”   – Unknown

A s I embrace turning 60 this year, I find myself 
reflecting on my journey as an instructor 
and the people I’ve had the privilege of 

influencing along the way. My grandmother always 
said I should be a teacher. While I initially brushed 
off her suggestion, I’ve come to realize she recognized 
something in me that I couldn’t yet see – a natural 
inclination to help others succeed.

My own journey began when Anne, my first 
supervisor at Snow Creek, approached me saying, 
“You’re around a lot and you’re a pretty good skier. 
Have you thought about becoming an instructor?” 
Little did I know then that I wasn’t nearly as good 
as I thought I was! But Anne saw potential, and her 
belief in me sparked a commitment to instruction and 
personal growth. What I didn’t realize at the time was 
how profoundly that simple act of recruitment would 
shape my life. Anne became my first mentor, showing 
me that the most impactful relationships often begin 
with someone simply noticing your potential and 
extending an invitation.

One of the most humbling realizations I’ve had over 
my career is that we rarely know the full extent of our 
impact on others. Seasons ago, a new hire approached 
me during training and said, “You’re my role model.” 
I was genuinely surprised. I hadn’t been consciously 
trying to serve as an example – I was simply doing 
what I loved with passion and dedication. That 
moment taught me something profound: mentorship 
often happens when we’re not even aware of it. Every 
time we demonstrate enthusiasm for the sport, show 
patience with a struggling student, or take an extra 
moment to explain a concept clearly, we’re setting an 
example that others observe and sometimes emulate.

As I’ve grown older, I’ve embraced mentoring with 
increasing intentionality. I want to be remembered 
as someone who was always available to help others 
improve, whether in their teaching, Snowsports 
knowledge, or in their own skiing.

What makes a good mentor? I believe it comes down 
to a few essential qualities:

•  �Listening more than speaking. The best mentoring 
relationships begin with understanding where the 
mentee is coming from.

•  �Making yourself available, even when you’re tired 
after a long day of instructing.

•  �Creating two-way communication rather than 
just lecturing. The best mentoring happens in 
conversation, not a monalogue.

•  �Commitment to continuous learning. I’ve found 
that my desire to keep growing stems largely from 
wanting to have more knowledge that I can share 
with others I mentor.

For new instructors entering this amazing profession, 
finding a mentor is one of the most valuable steps you 
can take. Look for someone who both knows their 
“stuff” technically and with whom you feel a personal 
connection. The best mentoring relationships blend 
professional development with genuine rapport. I tell 
new instructors that your mentor doesn’t have to be 
the most senior person or highest-certified instructor. 
They should be someone whose teaching style and 
skiing/riding resonates with you, who demonstrates 
the values that you aspire to embody, and who makes 
time to nurture your growth.

As I look back over decades in Snowsports instruction, 
I realize that the greatest legacy we leave isn’t in 
the perfect demonstration or the most eloquent 
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Reflections continued on page 16
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Jae McKeown The Importance 
of Continuity

By Ron Shepard, Executive Director, Alpine Level III; Central Education Staff Member

There are 
plenty of 
metaphors 

for the act of encircling 
a target, but never hitting 

the center (a metaphor in itself ). Whichever of these 
is your favorite (missing the forest for the trees, for 
instance), we are going to apply it to your ski and 
snowboard instruction for a minute. Because the truth 
is, we often do get too granular in our thinking, and 
miss the aggregate.

This isn’t intended as a lecture or reprimand. What I 
am about to propose is actually an issue of our own 
making. We (PSIA-AASI) did this TO YOU. PSIA-
AASI has long sought to break the performance of 
our sport into bite-sized chunks for the purpose of 
understanding and clarity, and in the process, we have 
also caused many aspiring instructors to understand 
outcomes as this series of (at least somewhat) 
disconnected actions.

In some ways, we can eliminate this dilemma with the 
connecting phrase: “So that…” This simple addition 
to every conceptual discussion can serve the purpose 
of linking independent concepts into a “whole-
performance” continuum. If this phrase is already a 
part of your instructional dialogue and descriptions, 
read no further—I have nothing to add. If it is not, I 
want to explain why you might want to consider it. 

Let’s get to the heart of my proposition: Every concept 
we present is delivered in parts.

This includes the Skills Concept (rotational control 
movements, edge control movements, pressure control 
movements), the Fundamentals and the phases of 
a turn. We define “truths” as though each concept in 
isolation is valid independently, and this really isn’t 
the case. The skills themselves are not true reference 
points without the whole Venn Diagram in which they 
are presented. It is the relativity of the skills that make 
them true for us. The Fundamentals defy isolation in 

their execution—they are inter-reliant. The phases of 
a turn are far more vague than the shapes we draw on 
the snow for our guests. They are blended, transitional, 
not steps, delineated like the numbers on a clock. This 
can be true of all of skiing and riding. 

Presenting these concepts in isolation often allows us 
to explain and highlight their relevance. Yet, it can also 
present the disservice of thinking isolation of concepts 
justifies thinking of them as happening independently.

A “So That” mentality can fix this. 

If we see the forest, the target, or whatever the object 
of your favorite metaphor may be, we are far more 
likely to obtain the actual desired outcome than if we 
simply focus on the individual “trees.” 

The skills, the fundamentals, the phases, the centerline 
tasks and common threads, and the phases, are parts of 
the whole, and yet they are touchpoints not outcomes. 
Outcomes are the forest. Round Turns, Flow, Control, 
Performance (Learning, Exploration, Discovery, 
Confidence). These are the true reasons behind the 
steps and stages we isolate for understanding. 

Research in how people learn sports tells us 
something interesting: people perform best when 
they understand how all the pieces fit together. 
Think about it like learning to drive. While you 
need to know what each pedal does, the real learning 
happens when you understand how they work 
together to make the car do what you want. 

This is where the simple phrase “so that...” becomes 
powerful. Let’s look at how this works:

Instead of just saying:
“Let’s work on flexing and extending at the hips and 
knees”

Try saying:
“Let’s work on flexing and extending at your knees and 
hips so that you can maintain similar forward ankle 

Continuity continued on page 16
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Jim WeyandEXTERNAL CUES: 

A Better Way to Present 
Your Lessons
By Jim Weyand, Alpine Level II

U sing external cues is a better way to make new 
skills subconscious. Your students want to own 
the skiing and snowboarding skills that you 

are teaching. Using external cues will more efficiently 
make new skills, subconscious skills.

Learning New Motor Skills
As a Snowsports Instructor one of your closest friends 
should be PSIA-AASI’s, Teaching Snowsports manual. 
On page 65, the manual describes Fitts and Posner’s 
Three Stage Model of learning new motor skills. The 
three stages are:

•  �Cognitive Stage – This is the first stage of learning 
a new or refining an existing motor skill. This is the 
stage where a student really needs to think about 
what you are asking them to do. The thoughts 
and sensations are all new and the student has to 
concentrate to control those new feelings.

•  �Associative Stage – Also called the Intermediate Stage, 
this is where students can perform portions of the 
new skill with less thought, but performing the whole 
skill still requires concentration. A skier at this stage 
will invent less than optimal techniques to make up 
for their lack of being able to perform the whole skill. 
Examples of skiers in the Associative Stage include 
initiating turns with the upper body, improper 
use of the ski edges and maintaining even weight 
distribution between the skis. Unfortunately, students 
can remain in the Associative Stage for a long time.

•  �Autonomous Stage – This is when a student 
“owns” a skill. The skill is subconscious. It is almost 
automatic and requires little or no conscious 
thought. 

As instructors, efficiently getting students to the 
Autonomous Stage is our goal.

External Cues
By now you have probably heard of external cues. If 
you have not heard of them, read Josh Fogg’s article in 

the Fall 2022 edition 
of 32 Degrees. In the 
most basic sense, external cues 
reference something outside of the body like a boot 
or a ski, while internal cues reference body parts. An 
example of an external cue is telling a student to make 
their skis look like a slice of pizza. 

A great deal of research has shown that giving external 
cues lead to students learning faster and retaining 
what they learn longer. In our language, external cues 
help a learner move more quickly from the Cognitive, 
to the Associative and into the Autonomous stage of 
learning. The initial research was done by Dr. Gabriele 
Wulf of UNLV and has been confirmed by many 
others. 

According to performance coach, Nick Winkelman, 
in his book, The Language of Coaching: The Art 
& Science of Teaching Movement (published 
April 2020), external cues work better because 
they help us to incorporate new movements into 
our unconscious thoughts more quickly. Once a 
movement is controlled by our unconscious thoughts, 
we can use our conscious thoughts to make more 
tactical decisions. Both Fogg and Winkelman refer 
to unconscious movements as how we move and 
conscious decisions as what we do.

As an experienced skier, you may come out of a turn 
and think, “There may have been too much pressure 
on my inside ski.” You can correct the movement in 
the next turn by thinking, “Extend the outside leg, flex 
the inside leg and compress one side of the rib cage to 
make the torso more vertical.” You probably just think 
to yourself, “Let’s get a bit more pressure outside.” 
What can happen next, is that your unconscious 
thoughts take over and automatically perform some 
combination of extending, flexing and compressing.

The good news is, as Ski and Snowboard Instructors, 
we already use external cues with our students.
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Jim Weyand

All of us have had the experience of teaching a wedge 
to a group of new skiers. After a ride up the magic 
carpet, we tell our students to:

1.  Make the skis look like a slice of pizza
2.  Make a big pizza to go slow or stop
3.  Make a small pizza to go fast

These familiar examples are external cues that tell a 
student how to place their skis. They are external cues 
because they reference outside the body. They are near 
external cues because they tell the student what to do 
with their skis. The next level of external cues are far 
external cues where we give our students actions to 
perform.

A good way to build on skiing a wedge is to have your 
students play, “Red light, Green light.” In this game, 
your students ski forward when you say, “Green light,” 
and stop when you say, “Red light.” Instead of telling 
the student what to do with their skis, you are telling 
the student to focus on the actions of stopping and 
starting. Playing “Red light, Green light” is an example 
of a far external cues.

In the example of teaching a wedge you start with 
a near external cue (make a pizza) and then to help 
your students make the movement unconscious (or 
Autonomous) you give them far external cues (Red 
Light, Green Light). The far external cue helps to 
make the skill an Autonomous movement.

Some skills, like starting and stopping in a wedge, lend 
themselves to external cues. Other skills may need to 
be introduced with an internal cue. After your students 
have mastered starting and stopping on command it is 
time to teach them how to turn. To get them started, 
you might tell them to point their skis where they 
want to go. If that works, great! You gave them an 
external cue that is likely to be remembered and is easy 
to build upon.

If telling your student to point their skis does not 
work, you may have to resort to internal cues like 
twisting your feet. It is okay to use an internal cue if 
you are teaching a new skill or giving fundamental 
feedback on an existing skill. Use the cue the student 
needs, so they learn what they need to learn.

At this point the student is at the Cognitive stage of 
learning.

Just don’t leave the student with their new skill and 
only an internal cue to remember it. Research has 
shown that external cues are much easier to remember 
than internal cues.

After you get the student to successfully turn by 
pointing their feet, it is time to help them move to 
the Associative stage of learning to turn. Start with a 
near external cue, have them point their skis towards 
something on one side of the hill and then point their 
skis to something else on the other side of the hill. At 
Michigan’s Mt. Holly Ski and Snowboard Resort, I 
have students aim towards the rope tow and then back 
toward the magic carpet.

After your class of new skiers is comfortable stopping 
and turning, it is time to challenge them by playing 
follow the leader. Yell out, “Follow in my tracks!” This 
is a far external cue and it will help them move turning 
to the Autonomous learning stage. Since these are new 
skiers, you will start with a big wedge, big turns and 
good speed control. Your students are not thinking 
about twisting their feet or making a pizza, they are 
thinking about keeping their skis in your tracks. 

Their brains are moving the skills required for skiing 
from their conscious minds to their unconscious 
minds. The students are moving from the Cognitive, 
to the Associative and finally to the Autonomous stage 
of learning. Your external cues have facilitated that 
movement.

After a run or two, as you sense the class is 
comfortable with a big wedge you can keep things 
interesting by using a smaller wedge and controlling 
your speed with turn shape. Many students will 
automatically adjust the size of their wedge so they can 
keep up. After a dozen or so turns you can stop to let 
everyone catch up. If the stragglers are skiing in a big 
wedge, you can coach them to use a smaller wedge.

You can ask something like, “What happens if we 
change from a large size pizza to a small pizza?” You 
can give them clues until you get the answer you want. 
“We go faster!” 

You will follow up with, “What if we are going too 
fast?” They should answer with, “Make a bigger pizza!” 
Now you can ask them, “What is another way to slow 
down?” With most beginners this will lead to the 
standard flabbergasted look that says, “I don’t know.”
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Nub’s Nob Ski Area, Winter 24-25
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C reativity plays an important role when building and implementing lesson plans. Creativity is also important 
regarding Snowsports instruction, where each lesson presents new challenges. Many times, instructors that 
display creativity are considered eccentric or eclectic: they appear to live and operate in their own world. 

Being somewhat creative, I use linear progressions as foundations while leaning on my creative characteristics. 
Woven into a person’s DNA, creativity can also be acquired through experience. All said, it’s good to review aspects 
of creativity and creative personality traits.

Trait Positive Negative

Imaginative play Take on multiple perspectives Lose sight of individual perspective

Passion Experience leads to inspiration Can lead one outside of their skill set

Daydreaming Can lead to personal rewards, which 
include creative thought processes

Can lead to time management 
challenges 

Solitude Feeds the creative mind through 
Introspection 

Is often interpreted as introverted 

Intuition Incorporates the “Fast Brain” which 
assimilates new information with 
existing information

Intuition can be wrong, specifically 
when judging communication and 
emotion

Open to experience Exposure to new things increases 
perspectives through new people and 
different ideas

Can lead down harmful, less than 
desirable experiences.

Mindfulness Improves task focus, empathy and  
self-regulation

Needs to be combined with mind 
wandering

Sensitivity Ability to connect dots via a heightened 
sensitivity to surroundings and sensory 
input.

Emotions can create challenges for 
judgment and relationships

Adversity to Advantage Challenging experiences lead to personal 
growth, creativity, and transformation.

Incorporating adversities can lead to the 
Chip on Shoulder syndrome if not put 
in perspective.

Thinking Differently Take risks regarding unconventional 
ways of doing things that may lead to 
innovation 

There is a high degree of risk or failure. 
Non-compliance can lead to being 
ostracized.

Every lesson presents a blank canvas to shape a unique work of art. However, not every artist has a creative 
personality, nor will every creative personality be an artist. Creative personalities possess challenges to themselves; 
the people that surround them; and those that manage them. Van Gogh, Monet, Edgar Allen Poe, Johnathon Swift, 
Virginia Woolf, Ernest Hemingway, F. Scott Fitzgerald, Zelda Fitzgerald, William Styron, Robin Williams, Andy 
Kaufman, Janis Joplin, Jimmy Hendricks and Mozart are examples of the challenges creative people present (see 
above boxes).

Creativity
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By Bradferd Miller, Alpine, Telemark and Cross-County Level III, Central Education Staff Member.  
Coaching Staff Crystal Community Ski Club.



Creative Personality Struggles.
•  �Productivity – Non-linear processors that think in terms of raw potential.
•  �Authority – Do not like to work in bureaucracy as they are visionaries that see a better or different way.
•  �Insecurity – Because they are insecure and sensitive identifying with their work and are their own harshest critic.
•  �Burnout and overwork due to the amount of energy it takes to do creative projects.
•  �Imposter syndrome is a psychological phenomenon in which individuals doubt their accomplishments, and fear 

being exposed as a fraud. Creative people may feel unworthy of praise or recognition and attribute their success to 
luck or external factors.

Managing Creative People Tip 1 Tip 2

Understand your teams creative 
process

Ask key questions, such as, “Can you 
walk me through your process?”

Avoid misleading assumptions regarding 
the creative process

Give creative people and teams 
space

Decentralize management to allow 
autonomy 

Avoid micromanaging 

Give directions and make 
suggestions when required

Utilize constructive criticism State the fact that big egos will not work 
in creative team projects

Remember you are running a 
business

Embrace the dual mindset of a visionary 
artist and a pragmatic entrepreneur

Prioritize growth and sustainability

You don’t need a creative personality to be a 
creative Snowsports Instructor. The more you 
teach, the more you will experience different 
environments and personalities. Your bag of tricks 
will increase, often in the form of new twists on 
old tricks. The following are a few things you can 
work on to improve your creativity as an instructor 
and person.

•  �Write notes in a daily lesson journal that may 
include ones that only make sense to you

•  �Observe things and people rather than 
categorizing them

•  �Make your viewpoint self-positive. “This is going 
to be the best lesson ever!”

•  �Allow yourself to daydream. It can lead to new 
ideas

•  Incorporate lessons gained from small mistakes 
•  �Take up drawing for the fun of it. Draw skiers or 

riders in action
•  �Limiting your resources can help creativity. 

“Necessity is the mother of invention.”

9
Creativity continued on page 18
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Donors:

On November 12, 2024, Central Education Staff member  
Jeffrey “Jay” Soule passed away after an exceptionally  
brave battle with cancer. Jay was a beloved educator who  

made a profound impact on both our membership and  
organization through his humanistic approach to teaching.

To honor his legacy, we have established “The Soul(e) of Teaching Award,” which will 
recognize future Education Staff Members who embody Jay’s qualities of empathy, 
encouragement, and inspiration. We were privileged to share news of this award with 
Jay before his passing.

In lieu of flowers, Jay’s family have requested donations to the ASEA-CEF. We are 
deeply grateful to announce that individuals and families have already contributed 
$8,790 in Jay’s memory, extending his tremendous impact throughout our ski and ride 
community.
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Education Foundation Donations 
in Memory of Jay Soule

Pine Knob Examinations, Winter, 2025

Jessica and Daniel Parceta
Steven P. or Patricia Miller
Daryl C. or Merritt Geyen
Kurt A. and Mary Berglund
Ronald Smith
Soule Family Trust
Denise Westman
James Stadler
David Cook
Micheala West
Bill Rascher
Cris Emerson
Joel Krueger
Kelly Bent
Anonymous (2)
Matt Clements
Noah Wilcox
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Joint Clinics: A Partnership 
Between PSIA-AASI and  

NSP in the Midwest
By Chris Moe-Herlick, PSIA-AASI Telemark Level III, Telemark Education Staff, Certified 

National Ski Patroller

Building A Stronger Partnership  
Through Collaboration

Ski resorts in the Midwest face unique 
challenges—small, yet steep hills, unpredictable 
snow conditions, and heavy Snowsports 

traffic. These factors demand a high level of skill, 
precision, and teamwork among those responsible for 
instruction and safety on the mountain. Recognizing 
the importance of collaboration, PSIA-AASI and the 
National Ski Patrol (NSP) have joined forces through 
joint clinics designed to enhance the technical, tactical, 
and interpersonal skills of both instructors and 
patrollers.

To create more opportunities for professional growth 
and to strengthen cooperation between instructors 
and patrollers, PSIA-AASI Central is expanding the 
number of joint clinic offerings in the region. These 
programs aim to foster a deeper understanding of each 
group’s role on the mountain while elevating the skills 
needed to tackle the Midwest’s distinctive terrain and 
challenges.

This article explores how these partnerships enhance 
the capabilities of Midwest patrollers, ensuring they 
are equipped to handle the region’s demands and 
improve guest experiences. By combining PSIA-AASI’s 
focus on technical instruction with NSP’s expertise in 
safety and response, these clinics represent a vital step 
toward building stronger, safer, and more efficient ski 
resorts.

Instructor Technical Skills for Patrollers
Snowsports Patrollers navigate some of the toughest 
terrain on the hill daily. Whether responding to 
emergencies or managing the hill, their ability to ski 
or ride efficiently and confidently in all conditions is 
critical. Joint clinics led by PSIA-AASI Education Staff 

offer patrollers opportunities to refine their technical 
skills and adapt to the varying demands of Midwest 
slopes.

Key Skills for Patrollers
1.  �Skiing and Riding on Variable Snow Conditions 

Midwest resorts often face challenging snow 
conditions, from hardpack and icy slopes to slushy 
spring runs. PSIA-AASI Education Staff can 
teach patrollers advanced edge control, pressure 
management, rotational control, and balance 
techniques for staying composed on unpredictable 
surfaces.

2.  �Navigating Steep and Narrow Terrain 
While Midwest hills are smaller than their Western 
counterparts, steep and narrow pitches—often 
combined with high skier/rider density—require 
precision and control. Clinics focusing on short-
radius turns, side-slipping, and speed management 
can help patrollers move more effectively through 
these areas, particularly when carrying a heavy 
backpack or operating a toboggan.

3.  �Efficient Movement with a Toboggan or Gear 
Carrying gear or maneuvering a loaded toboggan 
demands refined techniques. PSIA-AASI Education 
Staff can work with patrollers on managing body 
positioning and turn initiation to conserve energy 
while maintaining control in steep or technical 
terrain.

4.  �Off-Piste Maneuvering 
While the Midwest may have fewer off-piste areas, 
patrollers often need to traverse tree-lined runs, 
side hills, or untracked snow to reach injured 
guests. PSIA-AASI can teach patrollers how to 
adjust their stance and weight for tight turns and 
uneven terrain, improving their efficiency in these 
areas.
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Summary of Awards Presentations at 
Nub’s Nob Ski Area, December 7, 2024.
Member School of the Year 
Nub’s Nob

Instructor of the Year 
Robin Roberts

Educational Excellence 
Sonja Rom

Lifetime Membership 
David Seelbinder 
(2003 Recipient)

Louis Miller
Gary Berg
Chuck Roberts
Lydia Roberts
Gary Evans

Distinguished Service Award 
Gary Evans

Executive Director’s Awards 
MVP: Peter Hoppock
Rookie of the Year: 
Mark Kimmerle
Rookie of the Year: 
Jody Proudfit
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Several years ago, in the 2020 Issue 1 of the Central  
Line magazine, I wrote about “The Passport on my  
Chest”—a personal celebration of the doors opened  

by PSIA-AASI certification. My hope was to inspire  
fellow instructors to leverage our “portable credentials” in  
order to see the world, as I had done. At that time, I had  
taught Cross-Country Skiing in Alaska, and Alpine Skiing in  
Utah, Colorado, and New Zealand. Since that publication,  
I’ve also had the chance to explore my own backyard by  
traveling extensively throughout the Central Region as part 
of the PSIA Education Staff, meeting countless members 
and exploring numerous resorts.

I’m still “wearing” my passport proudly. My teaching journey has expanded to include Australia and both the North and 
South Islands of New Zealand. This season, I returned to Japan for several weeks to lead instructor training and teach at 
a local ski school. More than ever, I view education beyond PSIA Alpine Level III certification as a mandate to explore 
information outside the PSIA “box,” to get creative, synthesize experiences, and continually incorporate fresh ideas into 
my teaching.

Working abroad exposes me to a wealth of new concepts and approaches that I’m always eager to bring back to the 
Central Region and share with our membership. The portability of a PSIA credential has taken me around the globe 
and continues to motivate me to explore, evaluate, and integrate international perspectives. I hope you’ll find the 
opportunity to stamp your own certification passport soon.

By Riley Shepard, PSIA Alpine Level III, Central Education Staff Member

The Passport on My Chest: 
A Continuing Journey

Pine Knob Examinations, Winter, 2025



Lessons continued from page 5

You might come back with something like, “I wonder 
what happens if we keep turning... Let’s try it!” Now 
you are on the path to doing some Guided Discovery 
and getting the students to see for themselves what 
happens if we keep turning? Let’s try when they 
change the shape of a turn. Importantly, you have 
also reinforced their new skill of turning in a wedge 
as an Autonomous skill they can perform while 
concentrating on controlling speed through turn 
shape.

In these examples we have helped guide our students 
from: 

1.  �The Cognitive stage of learning where they have to 
think about how to form a wedge (Make a pizza!). 

2.  �To the Associative stage where they practice how to 
perform their new skills (Red light, Green light).

3.  �To the Autonomous stage where they shift their 
attention from the skill to the larger action (Follow 
in my tracks).

To summarize efficiently using internal and external 
cues:

1.  �Start, if necessary, using internal cues for your 
student. The more difficult the skill, the more likely 
you will have to start with an internal cue.

2.  �Do not leave your student with an internal cue. 
Reinforce the new skill with a near external cue 
referencing their skis, boots or something outside 
of their body. External cues will help your student 
move the new skill through the three stages of 
learning.

3.  �Finally, put your student in a position to use their 
new skill without consciously thinking about it by 
giving them far external cues.

Jim teaches with Blizzard Ski and Snowboard 
School in Michigan. He has been teaching skiing 
since 2009. Jim owns a small company that is a 
global provider of IT Training. In the summer, he 
enjoys racing sailboats.
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Date: Winter 2024-25  |  Venue: Pine Knob Ski Resort, in the Mitten State

While riding on a chairlift, during a recent Private Request ski lesson,  
I posed a question to my student, McKenzie. At age 6, McKenzie is a  
very smart girl and a skilled parallel skier.

I said to her, “I understand that your school is closed today due to very cold and  
snowy weather.

She replied “Yes.”

I then asked “How is it that you are not going to school due to a ‘Snow Day,’ yet are able to travel to Pine Knob, today, 
and take a ski lesson with me?”

She thought for a moment and answered, smiling, “Well, that’s how the system works.”

Gary M. Evans is an Alpine Level III Ski Instructor with CS2, Trainer and SS2 credentials. He is a ski instructor 
and clinician at Pine Knob Ski and Snowboard School and Blizzard Ski and Snowboard School. In the 
summertime he sails on Lake St. Clair.

An Unexpected Response
By Gary Evans 

Gary Evans



Reflections continued from page 2

explanation of biomechanics – it’s in the instructors we 
nurture who will carry forward their own passion for 
the sport long after we’ve made our last turns.  
 
Whether you’re just starting your career or, like me, 
reflecting on years of experience, remember that your 
influence extends far beyond what you can see. 
Someone is watching you, learning from you, and 
being inspired by you – even when you don’t realize it.

You’re never too old to have a mentor, and you’re never 
too young to be a mentor. At 60, I still seek out those 

who can help me grow, regardless of their age, just as 
I make time for the newest instructors eager to learn. 
This vital cycle of learning and teaching transcends age 
and experience levels.

So, lead by example, be generous with your 
knowledge, and remember that in mentoring others, 
we build not just better instructors, but a stronger 
community that will keep our beloved sports thriving 
for generations to come.

Continuity continued from page 3

flexion—so that you’ll experience consistent forward 
pressure throughout your turn—so that you can keep 
your edges engaged and speed constant on steeper 
terrain.”

See the difference? The second version connects the 
“what” to the “Why,” (and “how”) helping your 
students understand not just what they’re doing, but 
why they’re doing it.

This approach works because:
•  �It helps students see the purpose behind each 

movement
•  �It connects individual skills/movements to real 

skiing/riding outcomes

•  �It keeps both you and your student focused on the 
end goal

My ask is this: whenever you find yourself teaching, or 
practicing something as an independent thought, that 
you make a concerted effort to connect it to the larger 
outcome—the “so that” which occurs after. Include 
your “so that” in your presentation to put forward 
this knowledge, so the learner understands the lesson 
in context. In this manner, teachers are more likely to 
have success with students, and candidates more likely 
to find success in examinations. 
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Fresh Tracks Nordic Program at Forbush Corner Nordic Center. Cross-Country event, Frederic, Michigan. Photographs by Bradferd Miller.



Partnership continued from page 11

Potential Clinic Examples for Skill Building
•  �Precision Skiing in High-Stakes Terrain 

This clinic focuses on carving clean, controlled turns 
on steep, icy runs and practicing smooth transitions 
between edges. Patrollers learn techniques to 
maintain balance while avoiding fatigue during long 
descents.

•  �Advanced Riding For Snowboard Patrollers 
For Snowboard Patrollers, clinics can include 
dynamic edge transitions, speed control on steep 
slopes, and tips for riding with medical or safety 
gear. These sessions may also address snowboard-
specific challenges with toboggan use.

•  �Variable Snow and Recovery Drills 
Exercises such as pivot slips, hockey stops, and edge 
awareness drills on icy terrain help patrollers gain 
confidence in transitioning through different snow 
conditions without losing control.

•  �Toboggan-Handling Mastery 
Pairing NSP expertise with PSIA-AASI’s technical 
focus, this clinic emphasizes smooth weight shifts 
and efficient turns while towing a loaded sled. 
Participants practice navigating moguls, steep slopes, 
and tight spaces.

How Patrollers Benefit
By improving their all-terrain skiing and riding skills, 
patrollers:

•  �Respond faster and more confidently in emergencies
•  �Reduce the risk of personal injury while managing 

challenging terrain
•  �Conserve energy, allowing them to handle long, 

demanding shifts
•  �Set an example for guests by showcasing strong, 

controlled technique

Improving Communication 
and Guest Interaction
Clear communication can make all the difference 
in maintaining a safe and enjoyable experience for 
resort guests. Patrollers often interact with skiers and 
snowboarders under stressful conditions, such as 
during an injury or emergency. PSIA-AASI Education 
Staff, skilled in guest service and teaching, can share 

strategies to improve these interactions.

Key Benefits for Patrollers
1.  �De-escalating Tense Situations 

PSIA-AASI Education Staff can share techniques 
for calming nervous or upset guests, especially 
during injuries or collisions. Approaching 
conversations with empathy and clear language can 
help diffuse conflict and gain cooperation.

2.  �Explaining Safety Protocols 
Education Staff can help patrollers refine their 
ability to explain rules or protocols in a way that 
guests understand and appreciate. For example, 
using positive phrasing like, “To stay safe, let’s...” 
instead of “You can’t…”

3.  �Tailored Feedback 
Just as PSIA-AASI Education Staff personalize 
feedback for students, patrollers can benefit from 
learning to tailor safety or terrain advice to each 
guest’s ability level,

By working together through joint clinics, PSIA-AASI 
Education Staff and Patrollers can create a safer, more 
enjoyable skiing environment while enhancing each 
other’s skill sets. These partnerships not only benefit 
the professionals but also ensure that guests have a 
positive and safe experience on the slopes.

If you’re interested in participating in a joint clinic or 
have ideas for further collaboration with Snowsports 
Patrol, please reach out! Contact me at teleski@i2k.
com or the Central office at info@psia-c.org. We’d love 
to hear your thoughts and continue building stronger 
connections on the hill.
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WHAT HAPPENED IN 
CENTRAL THIS SEASON?

The 2024-25 Snowsport season brought record 
snowfall and lots of smiles, and we want to talk about 
it! Join us for the next CentralConnect. Please use the 
QR Code on page 18.
May 21 @ 7pm Central Time/ 8pm Eastern Time
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Creativity continued from page 9

•  �Physical activity increases the blood flow and oxygen 
to your brain. Snowsports instruction is grueling. 
However, try to allow yourself 10-15 minutes to 
walk when possible. Physical activity increases the 
blood flow and oxygen to your brain.

•  �Spend less time on electronic devices. Reading and 
writing are great supplements.

•  �Make a multitude of plans for a teaching 
progression. How many skills enhancement 
activities could you do by drawing a line in the 
snow?

•  �Set down projects and come back to them the next 
day. Sometimes solutions come during downtime 
when you are more relaxed.

One of my favorite clinicians is creative to a fault, 
often wearing out those around him. Fortunately, 
I understand most of his communication. Yet, for 
others it can be confusing. For those with creative 
personalities, and those that are working on being 
creative, here are a few tips.

•  �Before starting your lesson rotation, reflect on the 
things you learned the day before. Perhaps you may 
have even dreamed about them.

•  �Some instructors need information about their 
students prior to a lesson. In some cases that 
information is important, such as, medical intel or 
lesson drop-off intel; however, many times creative 
lessons happen spontaneously when entering a 
lesson without pre-judgement, or anxiety.

•  �Pay attention to time management.
•  �Thoughtfully use your imagination for 

introductions.
•  �Be mindful of your energy levels. People with 

creative personalities can wear-out themselves and 
those around them.

•  �Use your student’s input.
•  �Have contingency plans that achieve the same 

outcome. Based on the learning preferences of those 

in a group, there will be times that you need more 
than one plan going on at the same time. 

•  �Use props in different fashions.
•  �Let your students name things you are doing like the 

wedge. Many names could describe the same thing. 
For example, a pizza, an A, a V, a roof, a church 
steeple, a rocket, a boat wake, or toes pointed in and 
heels out.

•  �Let your students play the role of instructor. A 
reciprocal teaching style can work at almost every 
level. Note: the instructor can pair up with a student 
that has more challenges.

•  �Re-cap your lesson by allowing students to give 
input. This will provide an exceptional opportunity 
for you to learn.

•  �Write what you learned during each lesson in a 
journal or take mental notes.

•  �Did I mention paying a lot of attention to time 
management?
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